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Success & Equity Through Quality Instruction

Practice Profiles
These short stories feature higher education leaders
and faculty working at a range of institution types
across the country, including a flagship R1 university,
state systems of higher education, community
colleges, and an urban public university system.
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Strong Start to Finish and Education Commission of the States

Every student deserves a strong start in their first year of college. This toolkit is part of a
SSTF three-part series, providing resources to assist postsecondary leaders design and
implement reform strategies that support equitable outcomes for students who are
marginalized and racially minoritized.
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The University of Nevada, Reno
Strategy Showcase
The University of Nevada, Reno (UNR) has a firm commitment to the central role that quality teaching plays in
student success. It starts with strategic planning and permeates the institution’s seven colleges and 40 academic
departments. Faculty hiring policies, professional learning
and development for instructors, expectations and formal
incentives, as well strategic investments, all reflect this
priority.
Research shows that UNR’s initiatives to advance quality
teaching is driving stronger student outcomes.30 “The data
suggest that, yes, there is a positive impact on student
success, which is ultimately what this is about,” said Kevin
Carman,31 who served as UNR’s executive vice president
and provost from 2013 to 2020.

•

Founded in 1874

•

Nevada’s flagship public
university

•

Carnegie R1 research
university

•

16,800+ undergraduate
students enrolled
annually

UNR has developed professional learning opportunities
closely aligned to its strategic plan. Leadership has embedded quality teaching into the institution’s operations
intentionally and strategically.
Carman said, “If we’re going to do this, let’s go all in.”
Now, all new tenure-track hires and full-time instructional
faculty are required by contract to participate and have
the opportunity to earn a nationally recognized credential
in Effective College Instruction.
“When they sign their contract, there is a sentence that says you will take the “effective teaching”
course sometime within their first two years of employment at the university,” said Carman. “This is
our fourth year of doing this and it’s really changed the culture and how we think about teaching.”
In addition, graduate students have an opportunity to enroll in the effective teaching course to support their roles as teaching assistants and prepare them for a professoriate increasingly focused on

30. Lawner, E., Snow, M., & Burt, T. (2019). Grades up: Quality teaching at the heart of student success in San Francisco.
Association of College and University Educators.
31. Carman, K. (2020, November 20). Personal communication [video interview].
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effective teaching. The credit-bearing graduate courses have proved so popular that they are now
part of the university course catalog.
“It’s been a smashing success. We have cohorts of doctoral students who take the course each year.
It’s a wonderful credential for them to have when they look for a job teaching at a college or university and I think they really see the value,” Carman said.

Key Reminders: Strategy
Your Strategic Plan
Incorporate teaching and faculty support. Align to your student success goals. Involve faculty.
Measure.
Budget, Resources and ROI
Identify sufficient resources, view as an investment and measure your return.
Accreditation
Review your standards and align professional development to support criteria.

“The data suggest that, yes, there is a
positive impact on student success,
which is ultimately what this is about.”
—DR. KEVIN CARMAN, EXECUTIVE VICE PRESIDENT AND PROVOST (2013 TO 2020)
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Community College of Aurora
Equity Showcase
For the Community College of Aurora (CCA), becoming
an equity-minded institution involves all aspects of the institution’s operations. CCA’s five-year Inclusive Excellence
(IE) Strategic Plan pioneered a nationally recognized approach that diversified its workforce and embedded
equity work throughout the college that is driven by goals
to improve student success.32 “A commitment to inclusive
excellence and equity is in the DNA of our college,” said
Tricia Johnson, CCA’s vice president for academic affairs
from 2017 to 2021.33
Johnson and her team in the Instructional Intervention
and Support (IIS) department were charged with executing on many of CCA’s IE teaching and learning goals. In
recent years, the department expanded professional development offerings and created new incentives for
participation. Johnson said that CCA launched a program
that offers faculty “unprecedented levels of professional
development and support” to implement inclusive teaching practices.

•

Founded in 1983

•

The “youngest” of
Colorado’s 13
community colleges

•

Hispanic-Serving
Institution

•

10,000 students
annually, coming from
60+ countries

Math Faculty and Equity-Mindedness
CCA offers several professional development opportunities for faculty, including the Equity in Instruction
Leadership Academy, an immersive equity consciousness training program through which faculty
cohorts meet regularly to analyze disaggregated equity data for their courses and discuss how mindset and inherent biases shape student learning experiences.
The academy grew out of a math department initiative led by its chair, James Gray. Using the USC
Rossier Center for Urban Education’s Equity Scorecard, Gray and his fellow math instructors engaged
in peer-to-peer discussions that gradually led them to become “collectively conscious” of unintended biases and how their behaviors, particularly toward Black, Latinx and Indigenous students,
“conveyed indifference, lack of caring and even fear.” They set equity goals and took steps to change
their teaching practices to be more inclusive.34
32. Parham, M. (2019). Five Innovative Community Colleges Take Home Top Honors. American Association of
Community Colleges.
33. Johnson, T. (2020, December 4). Personal communication. (Video interview).
34. Bensimon, E.M. (2016). The Next Equity Challenge? Inside Higher Education.
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Pairing Practical Approaches with Mindset
As CCA’s Inclusive Excellence Strategic Planning took shape in 2017, CCA leadership sought to invest
in professional development opportunities that prepared faculty to immediately implement inclusive
teaching practices. In partnership with ACUE, CCA launched a program for faculty to address a comprehensive body of evidence-based inclusive teaching practices.
“What’s been so beautiful is faculty members’ willingness to be vulnerable and be comfortable
enough to really listen, push and grow,” said Johnson. “I have had individuals who have been teaching for 20 years say, ‘It reinvigorated my teaching. I found this passion for it again that I hadn’t felt in
a while.’”
When the Covid-19 pandemic led to budget cuts, funding for professional development remained. In
an updated report on CCA’s IE Strategic Plan,35 the IIS department made the case for a sustainable
infrastructure for faculty development, citing high participation and feedback received. “We knew
how critically important, especially in a time like this, that professional development would be for our
faculty or instructors,” Johnson said.

35. E Strategic Plan (2020). Inclusive Excellence Strategic Plan: Jan 2020 Update. Community College of Aurora Inclusive
Excellence Council.

“A commitment to inclusive excellence
and equity is in the DNA of our college.”
—DR. TRICIA JOHNSON, VICE PRESIDENT FOR ACADEMIC AFFAIRS (2017 TO 2021)
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University of Colorado Denver
Equity Spotlight
In 2018, academic leaders at the University of Colorado
Denver (CU Denver) were looking for ways to engage
more faculty who were teaching the university’s influential
courses, characterized by having large enrollment of
more than 75 students and historically producing high
“DFW” rates — meaning 20 percent of students receive a
final grade of D, F or withdraw from the course.
“If they are not successful in those courses, they’re more
likely to drop out,” said Margaret Wood, CU Denver’s associate vice chancellor of academic achievement. With
limited resources, Wood sought to maximize impact. To
scale professional learning opportunities, she partnered
with ACUE and established UC Denver’s inaugural Center
for Excellence in Teaching and Learning.36
To accommodate faculty members’ demanding schedules, Wood and the Center’s director, Lindsey Hamilton,
offered a series of shorter microcredential courses. Within
days, CU Denver filled every open spot. “In terms of scaling, shorter microcredential courses are definitely the
right approach for us to get more faculty involved,”
Hamilton said.

36. Hamilton, L., & Wood, M. (2020). Personal communication.
[Video interview].

•

Established in 1912;
operating independently
since 1973

•

Serves more than 15,000
undergraduate and
postgraduate students

•

49% of students are
first-generation

•

1,173 faculty members
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Metropolitan State University Denver
Equity Spotlight
At Metropolitan State University of Denver (MSU Denver),
a first-of-its-kind collaboration between two university
offices led to the launch of an inclusive teaching initiative
with a focus on preparing faculty in effective online
teaching practices.
When the university’s bustling downtown campus closed
due to the COVID-19 pandemic, MSU Denver moved 90
percent of its classes online. At the same time, nationwide
protests over systemic racism and injustice pushed higher
education to reckon with its role in advancing equity.
In response, the Office of Diversity and Inclusion partnered with the Center for Teaching, Learning and Design
— two offices that previously did not work closely together — to apply for federal funding through the Coronavirus
Aid, Relief, and Economic Security (CARES) Act.

•

Serves 18,500 undergraduate and graduate
students

•

48.4% of undergraduates are students of
color

•

Hispanic-serving
institution

•

Avg. age of undergraduate students: 25 years

The application was successful, and the university focused
the funds on developing a professional learning initiative
for faculty that addresses anti-racist pedagogies, inclusive
teaching practices, and equity-consciousness.37
Equity and inclusive excellence are core values at MSU
Denver. Recently designated a Hispanic-Serving
Institution, MSU Denver serves a student population in which
the average age of undergraduates is 25 years old, 50 percent
are first-generation college students, and 80 percent work full- or part-time.
“We have a pandemic that is forcing instructors online, and we have a national crisis attending to inherent racism in our country,” said Jeff Loats,38 director of MSU Denver’s Center for Teaching,
Learning and Design. “Let’s meet these two moments.”

37. Stachowiak, B. (Host). (2021, January 7) Meeting the Moment Through Inclusive Teaching (No. 343) [Audio podcast episode]. In
Teaching in Higher Ed. Innovate Learning.
38. Loats, J. (2020, November 20). Personal communication. [Video interview].

Practice Profiles: Metropolitan State University Denver

Key Reminders: Equity
Leadership
Prioritize equity in strategic plans.
Language
Be intentional about language used and in having inclusive conversations.
Mindset
Does your campus culture support a growth mindset?
Content
Explicitly address equity issues in your faculty development.
Feedback and Data
Disaggregate and act on student data. Gather feedback on campus climate.
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California State University
Evaluation Showcase
Increasingly, faculty development is seen as a priority for
sustaining strategies that increase student retention, completion and graduation. “The efforts are being led by
faculty, because they are the ones who best understand
that [remediation] is not good for students,” said Alison
Wrynn,39 the California State University’s (CSU) associate
vice chancellor for academic programs, innovations and
faculty development.
Under Wrynn and Director Emily Magruder, the CSU
Institute for Teaching and Learning (ITL) has seen its mission and scale expand dramatically in recent years. As part
of the CSU system’s Graduation 2025 Initiative, the CSU
Institute played a central role in helping campuses redesign entry-level mathematics and writing courses to
eliminate pre-requisite remediation.

•

Founded in 1857

•

23 campuses, serving
485,000 students

•

Nearly 27,000
instructional faculty

•

Nation’s largest 4-year
public university system

The ITL works closely with the CSU Faculty Development
Council, as well as cross-campus teams, to link reform of
remedial education to systemwide efforts to increase student success with equitable and engaged teaching and
learning. Campus teams consisted of institutional researchers, directors of academic support centers,
advisors, chairs of departments offering the courses, and
directors of faculty development or teaching and learning
centers. These teams supported faculty by organizing inperson summits, producing a webcast series, and cultivating digitally-supported professional learning communities.40

A Crucial Lever
On one CSU campus, California State University, Los Angeles (Cal State LA), much of that work is
centered in its Center for Effective Teaching and Learning (CETL), recognized as a crucial lever in the
University’s plan to achieve its ambitious student success.41
39. Wrynn, A. (2021, January 25). Personal communication. [Video interview].
40. Magruder, E. (2021, February 3). Personal communication. [Video interview].
41. Brown, J., & Kurzweil, M. (2018). Instructional Quality, Student Outcomes, and Institutional Finances.
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To support implementation in response to CSU Executive Order 1110, Catherine Haras, senior director of the CETL, with the support of Michelle Hawley, Cal State LA’s associate vice president and
dean of undergraduate studies, designed a hybrid professional development program that forced
faculty to “blow up all of their assumptions” about their courses, from structure to materials.42

Building to Scale
Hawley and Haras also needed a scalable mechanism to support and train nearly 60 math faculty in
their program. “With ACUE, we were able to run programs systematically for these larger multisection courses and involve faculty in redesigning a common course at the same time,” said
Hawley.43 “That’s when we began to see impact at scale.”
Cal State LA is evaluating the impact of its faculty development work in several ways:
•

Through mid-course surveys, students note that their professors are providing regular feedback,
assigning more meaningful work, and keeping class well organized and well-paced, among other evidence-based teaching practices.

•

An analysis of course completion data found that the percentage of first-year students who
completed their math requirement increased by 25 percent every year between 2016 and 2018.

•

As a measure of economic equity, Cal State LA found that the overall institutional gap between
Pell-eligible and non-Pell-eligible students was eliminated from a high of six percent.44

42. Haras, C. (2021, February 5). Personal communication. [Video interview].; Hawley, M. (2021, February 9).
Personal communication. [Phone interview].
43. Hawley, M. (2021, February 9). Personal communication. [Phone interview].
44. Association of College and University Educators. (2019b). Beyond Co-Requisites: Math Success at Cal State LA.

“The efforts are being led by faculty, because
they are the ones who best understand that
[remediation] is not good for students.”
—DR. ALISON WRYNN, ASSOCIATE VICE CHANCELLOR FOR ACADEMIC PROGRAMS, INNOVATIONS
AND FACULTY DEVELOPMENT
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California Community Colleges
Evaluation Spotlight
Strong Workforce and Faculty Development
In 2017, Grant Goold, a full-time faculty member at
American River College was tapped by the California
Community Colleges’ Chancellor’s Office to help the system implement the Strong Workforce Program — a new
annual recurring investment of $200 million to spur career education in California’s community colleges. The
program is charged with creating one million more middle-skilled workers in California.
Goold saw high-quality professional development for the
CCC System’s Career and Technical Education (CTE) faculty as a crucial piece of the implementation. “Once I
started to really look at the quality of instruction, I found
that many of our faculty were not exposed to professional-level, high quality development in pedagogy,” said
Goold.45

•

The largest system of
higher education in the
nation

•

Serves 2.1 million students across 116
colleges

•

Helps nearly 80,000 students annually transfer
into the state’s public
4-year institutions

•

The largest provider of
workforce training in the
nation

After two years, nearly 500 faculty across 28 community
colleges became ACUE credentialed in Effective College
Instruction. At one campus, the College of the Desert,
newly hired faculty are required to earn the credential as
part of their first-year onboarding programs.46 A regional
consortia in Northern California, made up of rural community colleges, are combining their resources to design
cohorts across multiple institutions.

The Proof is in the Pudding
Most importantly, there was hard data that showed demonstrable impact for students. At City
College of San Francisco, for example, there was a significant increase in the rate of students receiving As and a significant decrease in the rate of students receiving Fs in sections taught by
ACUE-credentialed faculty, relative to comparison data.47 “The proof is in the pudding,” Goold said.
“We had incredible outcomes. We had a shift in mindset for many of our faculty.”
45. Goold, G. (2021, January 21). Personal communication. [Video interview].
46. Greene, D. (2021, January 26). Personal communication. [Video interview].
47. Lawner, E., Snow, M., & Burt, T. (2019). Grades up: Quality teaching at the heart of student success in San Francisco.
Association of College and University Educators.

Practice Profiles: California Community Colleges

Key Reminders: Evaluation
Faculty Data
Measure learning and implementation of practices.
Student Data
Measure engagement and learning. Disaggregate data.
Institutional Data
Measure impact on completion, retention, financial and admissions figures.
Collection Methods and Analyses
Do you have the infrastructure and resources needed to properly evaluate efforts?

“For students to succeed, our faculty have to
continually innovate every single day. You
really have to change the way you’re
teaching to help them succeed.”
— DR. HEATHER BELMONT, PROVOST AND VICE PRESIDENT OF ACADEMIC AFFAIRS
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Indian River State College
Approach Showcase
•

Founded in 1963

•

Serves 30,000 students annually

•

One of 28 Florida College System institutions

•

2019 winner: Aspen Prize for Community
College Excellence

Student-centered innovation is a pursuit shared across the Florida College System (FCS), an approach that has enabled them to move quickly and adapt to an ever-changing landscape. Ensuring
faculty are partners in this work, they say, is crucial.
“For students to succeed, our faculty have to continually innovate every single day,” said Heather
Belmont, vice president of academic affairs at Indian River State College (IRSC), the 2019 Aspen Prize
for Community College Excellence winner. “You really have to change the way you’re teaching to
help them succeed.”
At IRSC, that starts with a comprehensive approach to professional development. As part of their onboarding process, a collaboration between IRSC’s Employee Development Program (EDP) and
Institute for Academic Excellence (IAE), new hires are engaged in the college’s culture of teaching
and learning. Over the course of their first year, new faculty are paired with veteran faculty mentors
and have opportunities to attend a series of meetings focused on supporting their own growth and
success at IRSC, join open discussions, and learn about professional development offerings and
trainings.
For Jodi Robson, director of the IAE, one of the most effective
ways to build culture has been through Professional Learning Communities (PLCs). These PLCs —
eight in total — cover a variety of topics and interests. They review literature for evidence-based
research, as well as develop support systems for faculty. Throughout the year, the PLCs share their
findings with faculty through multiple approaches.48
Robson has leveraged her passion for building communities through IRSC’s partnership with the
Association of College and University Educators (ACUE). As IRSC has grown its partnership with
ACUE to train and credential faculty in evidence-based teaching practices, she was inspired to
launch a faculty learning community that extended to other Florida community colleges — and even
beyond.
Robson, along with faculty developers across four other ACUE Florida colleges, launched The Coffee
Shop, a virtual professional development series through which participants share resources and
showcase practical teaching techniques for continuous learning.49
“It’s so affirming when participants share their enthusiasm about incorporating what they learned
into their own classrooms,” Robson50 said. “I am excited to see how this program continues to evolve
and expand to serve faculty across the country.”
48. Belmont, H., and Robson, J. (2021, March 8). Personal communication [video interview].
49. Tea for Teaching, episode #196
50. Belmont, H., and Robson, J. (2021, March 8). Personal communication [video interview].
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Broward College
Approach Spotlight
•

Established in 1959; Designated a state
college offering 4-year bachelor’s degrees
in 2008

•

Serves more than 68,000 students annually
and employs a faculty and staff of more
than 2,000

Removing barriers to post-secondary completion is a top priority at Broward College. The Fort
Lauderdale-based college, which serves more than 50,000 students, is a six-time Aspen Prize for
Community College Excellence finalist.
A cornerstone of Broward’s strategic student success is the Center for Teaching Excellence and
Learning (CTEL). When Broward needed to respond rapidly to Florida’s SB 1720 developmental education reforms, the CTEL helped faculty implement and scale a successful pilot using adaptive
assessment software to enhance developmental math courses.51
With the dramatic shift to online learning, teaching and working, Associate Vice President and CTEL
Director Julia Philyaw says “the CTEL team has been in overdrive” to ensure that the Broward community has access to, and comfort with, the new technology platforms, communication systems and
productivity tools needed to remain effective and connected. Between March 2020 and March 2021,
CTEL offered a total of 970 offerings.52
Broward’s most comprehensive program has been an enterprising partnership with ACUE, which began with a five-year commitment to train and credential 500 faculty.
After just one year, nearly all finalists for Broward’s Professor of the Year awards had earned ACUE’s
Certificate in Effective College Instruction, co-endorsed by the American Council on Education.53
The strongest indicator that this approach to faculty development was positively impacting student
success came in 2020 with the publication of a research brief and technical report assessing the
2017-18 and 2018-19 academic years. The report showed that course completion gaps were closed
for Black students, and course-passing gaps were closed for Pell-eligible students taught by ACUEcredentialed faculty at Broward.54
“The program has already shown tremendous success in achieving equity among students,” Broward
College President Gregory Adam Haile wrote in a December 2020 President’s Update newsletter to
the campus community.55
51. Baker, P. (2020, November). How Partnering with the Center for Teaching Excellence and Learning Helped Broward College
Launch an Adaptive Pilot. Every Learner Everywhere.
52. Philyaw, J. (2021, March 12). Personal communication [email interview].
53. Broward College. (2019). Broward College Offers Continued Education Training for Faculty and Staff.
Retrieved 2021, March 17.
54. Lawner, E., & Snow, M. (2020). Advancing academic equity at Broward College: Improved course completion and passing,
Particularly among Pell-eligible and Black students. Association of College and University Educators.
55. Haile, G.A. (2020, December). President’s Update. Broward College. Retrieved 2021, March 17.
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Tallahassee Community College
Approach Spotlight
Tallahassee Community College (TCC) is laying a foundation to incorporate comprehensive faculty learning
opportunities into its recipe for student success.
“Ensuring that faculty have ownership in their own professional development is critical to the success of teaching
and student learning,” says Calandra Stringer, TCC’s provost and vice president of academic affairs.

•

Founded in 1969

•

Serves more than 24,000
students annually

•

79% of TCC graduates
transfer to a 4-year
institution

Aligned with the launch of a new four-year strategic plan
in August 2019, academic leaders convened faculty and
staff for a two-day workshop that focused on advancing a
student-centered environment to promote more equitable learning conditions and outcomes. Stringer says that
the event included an exercise in which participants were
presented with data revealing a nearly 30 percent equity
gap in student success rates between Black and white
students.
A focus on removing barriers to student success paved
the way for the development of a Teaching and Learning
Framework in partnership with Achieving the Dream
(ATD). ATD surveyed and interviewed faculty to identify
key areas where they believed professional development
could be improved and strengthened. This information
was used to identify topics and strategies to build professional
faculty engagement, including a partnership with the Association of College and University
Educators (ACUE).
Through the partnership, TCC offers up to three micro-credentialing tracks per semester
focused on:
•

Creating an inclusive and supportive learning environment.

•

Promoting active learning online.

•

Inspiring inquiry and lifelong learners.

•

Designing student-centered courses.
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In a matter of months, TCC completed five micro-credential courses to approximately 140 faculty.
During the 2020-21 academic term, ACUE-credentialed faculty were invited to participate in an advanced professional development experience through TCC’s Center for Professional Enrichment, a
community of practice that meets regularly to discuss lessons and dive deeper into specific teaching
strategies.
The work has paid dividends. In 2021, TCC became the latest Florida College System member named
a top 10 Aspen Prize for Community College Excellence finalist, the nation’s signature recognition of
high achievement and performance among America’s community colleges.

Key Reminders: Approach
Comprehensiveness
Faculty development addresses a comprehensive set of core competencies and practices.
Content
Are offerings evidence-based? Guidance content should answer the question: “How do I do it?”
Frequency
Professional learning opportunities are offered year-round, on a weekly or monthly basis, and consistently throughout the year.
Delivery
An evidence-based learning design that engages faculty as learners, encourages collaboration, promotes autonomy and requires application.
Scale
What percentage of faculty participate in professional learning offerings? Do all types of faculty and
staff have access to opportunities?

Practice Profiles: The City University of New York

17

The City University of New York
Culture Showcase
When Félix V. Matos Rodríguez was named chancellor of
the City University of New York (CUNY) in 2019, he had a
clear vision. To improve student success, CUNY needed to
improve the quality of instruction. He also recognized a
greater need to grow a culture that prizes and recognizes
instructional excellence. “One part that was missing was a
commitment to better teaching.”56
He communicated his vision widely and celebrated
CUNY’s unprecedented response to the COVID-19 pandemic, transitioning nearly 50,000 courses online and
equipping more than 30,000 students with computers
and hotspots. The pandemic, Matos Rodríguez57 wrote,
underscored why effective teaching was more important
than ever, meaning: “How teachers teach, how students
learn, and what methods and approaches have proven
most effective at elevating student achievement and outcomes.” Improving instruction “is one of our key priorities
at CUNY — a way to both boost student success and support the invaluable resource that is our faculty.”

•

Founded in 1847

•

25 senior and community colleges

•

Serves 275,000 students
annually

•

Nation’s largest urban
public university system

Improving Pedagogy at Scale
Driving the instructional vision is CUNY’s Innovative
Teaching Academy, which has provided training to over 4,100 faculty since its inception in early
2020. “We hope to improve pedagogy at scale across over 7,500 full-time faculty and over 12,000
part-time faculty,” said Annemarie Nichols-Grinenko, associate dean for faculty affairs at CUNY.58
Nichols-Grinenko is a member of CUNY’s Innovative Pedagogy Working Group, which is charged
with leading the Innovative Teaching Academy’s offerings and culture-building activities. CUNY is
growing culture through participation in student success initiatives, including grants from the
Carnegie Corporation of New York. In addition, CUNY is one of four university systems participating
in a national Scaling Instructional Excellence for Student Success initiative through the National
Association of System Heads (NASH) to train hundreds of faculty.59
56. Matos Rodríguez, F. (2020, October 8). Conversation on Student Success. [Webinar] American Council on Education.
57. Matos Rodríguez, F. (2020). A New Focus on Pedagogy – For the Pandemic and Beyond. [Editorial]. Brooklyn Paper.
58. Association of College and University Educators. (2021). Coffee, Community, and Curriculum.
59. NASH, 2020
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Faculty as Our Most Important Asset
To improve pedagogy at scale, CUNY’s academic leaders recognize that providing faculty with training is not enough. To take root and grow, teaching must be embraced by the faculty and leadership
of CUNY’s colleges, and assessed and rewarded at the college level.
The Teaching Academy plans to deepen its efforts to celebrate faculty who invest in their instructional training, starting with a university-wide event to recognize credentialed faculty. It is also
working with the Office of Academic Affairs and the leadership of the University Faculty Senate to
develop a plan to explore ways of better recognizing excellence in teaching and the scholarship of
teaching and learning in CUNY’s tenure and promotion processes.
“If we invest in our most important asset, which is our faculty, we’re going to get faculty that are
more motivated, happier to do the work that they do on the teaching side, and much better outcomes for our students,” said Matos Rodríguez.

“If we invest in our most important asset,
which is our faculty, we’re going to get
faculty that are more motivated...and much
better outcomes for our students.”
FÉLIX V. MATOS RODRÍGUEZ, CHANCELLOR
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State University of New York
Culture Spotlight
Faculty development is a driving catalyst for developmental education reform in the State University of New York
(SUNY), the largest comprehensive system of universities,
colleges and community colleges in the United States.
Through a grant from Strong Start to Finish, all 30 of
SUNY’s community colleges and eight four-year colleges
are implementing at least one developmental education
reform.

•

Established in 1948

•

Nation’s largest comprehensive public university
system

•

Comprised of 64 campuses, including
research universities,
liberal arts colleges,
technical colleges and
community colleges

•

Serves nearly 600,000
students annually

Their strategies are to:
•

Accelerate and scale up SUNY’s Guided Pathways
reforms.

•

Scale math pathways and targeted corequisite interventions across the SUNY system.

•

Expand corequisite English Accelerated Learning
Program (ALP).

In-depth faculty training and professional development
are major levers being used to realize these goals, according to Johanna Duncan-Poitier, the senior vice
chancellor for community colleges and the education
pipeline for SUNY. Duncan-Poitier emphasized that there
was a strong commitment to faculty development and
engagement as part of the implementation. That includes
more than 60 workshops with greater than 3,000 attendees.
“We are investing in the people who are investing in student success,” Duncan-Poitier said.60

Key Reminders: Culture
Communications
Celebrate great teaching through internal communications and special announcements.
Incentives
What incentives, intrinsic and extrinsic, can be utilized to reward quality instruction?
Expectations
Establish clear expectations for faculty around instructional development; consider employment offers and contracts to make expectations explicit.
60. Strong Start to Finish. (2021, March). Leadership Network Convening [Conference].
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About This Toolkit
This toolkit provides institutions, higher education systems and state
agencies with a framework to fully engage faculty in the student success
movement. It was prepared by ACUE and Sova based on decades of
research and insights gained by these organizations through direct work
supporting hundreds of institutions committed to scaling ambitious, equitygrounded student success reforms.
Toolkit Authors
Jonathan Gyurko, Ph.D.
President and Co-founder, ACUE
Dr. Gyurko is president and co-founder of ACUE and has spent more than two decades leading innovative efforts to create and expand educational opportunities for students at all levels, in the
United States and around the world. Gyurko spearheaded ACUE’s earliest work with faculty, provosts,
presidents and experts to define the evidence-based teaching approaches that every college educator should possess — ACUE’s Effective Practice Framework. Together with ACUE’s chief academic
officer and founding team, Gyurko devised ACUE’s online courses in effective teaching and developed ACUE’s comprehensive approach to institutional partnerships which encompasses academic,
research, planning and communications services. Gyurko formed and maintains ACUE’s collaborations with leading higher education associations and national philanthropies, including the American
Council on Education, with whom ACUE’s credentials are co-issued. He co-authored ACUE’s approach to program accountability, which underlies numerous studies demonstrating the positive
impact of effective instruction on student outcomes.
Penny MacCormack, Ed.D.
Chief Academic Officer, ACUE
Dr. MacCormack is the chief academic officer at ACUE. In this role, she led the creation of ACUE’s
Effective Practice Framework — a research-based and independently validated statement of the
teaching skills and knowledge that every college educator should possess. She also leads the development and implementation of all ACUE course offerings, through which faculty are awarded the
only nationally recognized teaching credential endorsed by the American Council on Education.
Under MacCormack’s direction, ACUE has published numerous studies finding statistically significant
improvements in outcomes among students taught by ACUE-credentialed faculty. These peerreviewed studies have been commended for their range, depth and rigor of analysis.
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Meghan Snow
Chief Data Officer, ACUE
Ms. Snow is the chief data officer at ACUE. In this role, she is responsible for setting and executing a
strategic research agenda and supporting a culture of data-driven decision-making across the organization, with the goal of delivering on the mission to ensure student success and equity through
quality instruction.
At ACUE, Snow led the development of the organization’s approach to evaluating the impact of
ACUE’s courses on faculty and students at partner institutions. To date, ACUE has published over
twelve evaluations demonstrating, in part, improved student performance and improved faculty
self-efficacy. Snow has presented papers and sessions about this work at conferences including the
Association for the Study of Higher Education, the American Educational Research Association, the
Association of American Colleges and Universities, the Professional and Organizational Development
(POD) Network, and the Council for Higher Education Accreditation.
Christine Ferrell
Executive Director of Strategic Communications, ACUE
Ms. Ferrell served as executive director of strategic communications at ACUE. A strategic marketing
and media leader with extensive experience ranging from brand management and strategy to integrated marketing communications and digital media optimization, Ferrell has dedicated more than a
decade of her career to enabling growth for institutions of higher education. Prior to her tenure at
ACUE, Ferrell served as director of marketing and media relations at North Carolina State University’s
Poole College of Management, and served as director of marketing and business development for
the Executive MBA and online MBA@UNC programs at the University of North Carolina at Chapel
Hill’s Kenan-Flagler Business School.
Alison Kadlec, Ph.D.
Founding Partner, Sova
Dr. Kadlec is a founding partner at Sova, where she leads a body of work focused on accelerating the
pace and improving the quality of large-scale, equity-grounded reform of higher education. She has
worked with scores of colleges and universities across the country to support the capacity of senior
and mid-level leaders to effectively engage members of their communities as constructive partners
in the hard work of change on behalf of equitable student success. Alison and her team also work
with state policymakers and system leaders in more than half the states in the U.S. to help improve
the quality of policy development and implementation around higher education and workforce issues. She has been active in the Guided Pathways movement since its origins, led the 2020 update
of the Core Principles for Transforming Remediation, and is working in several states on issues related to scaled redesign of developmental education.
Paul Markham, Ph.D.
Founding Partner, Sova
Dr. Markham’s work focuses on building and sustaining cultures for innovation and change. Prior to
launching Sova, Paul served as vice president for organizational strategy at Public Agenda and vice
president for strategic partnerships & development at Achieving the Dream, Inc. Paul also served as
senior program officer at the Bill & Melinda Gates Foundation, where he led the Foundation’s work
focused on developmental education redesign and the creation of Pathways for student success. As
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a faculty member, he served as associate professor of education at the University of Washington
Bothell (UWB) and assistant professor of Interdisciplinary Studies at Western Kentucky University
(WKU), both broad access universities committed to the success of all students who seek a postsecondary education. Paul has extensive experience in building capacity for social change organizations
and initiatives through his roles as director of strategic partnerships & community engagement at
UWB and director of the ALIVE Center for Community Partnerships and director of the Institute for
Citizenship and Social Responsibility at WKU. In all these roles, Paul focused on developing organizational capacity to contribute to healthy communities, strong economies and an engaged democracy.
In the private business sector, Paul has led a number of implementation and improvement efforts as
both a process engineer and quality assurance manager.
Ashmi Patel
Program Manager, Sova
Ms. Patel’s work focuses on equity, inclusion and diversity within higher education. Prior to joining
Sova, Ashmi served as the director of the Center for Equity, Inclusion and Diversity at Eastfield
College, where she developed programs to enhance students’ social and intellectual development,
eliminate barriers to student access and success, and develop a culture of equity-mindedness and
inclusivity. Previously, as a program associate at the Aspen Institute College Excellence Program,
Ashmi worked on executive leadership development for aspiring community college presidents. As a
first-generation child of immigrant parents from India, Ashmi has experienced the importance of
student success support structures and identity development within colleges.

About The Association of College and University Educators (ACUE)
ACUE promotes student success and equity through quality instruction. In partnership with colleges,
universities, higher education systems and associations, ACUE prepares and credentials faculty in the
evidence-based teaching practices that improve student achievement and close equity gaps.
Numerous and independently validated efficacy studies confirm that students are more engaged,
learn more and complete courses in greater numbers — more equitably with their peers — when
taught by ACUE-credentialed faculty. ACUE’s online, cohort-based credentialing programs are delivered through institutional partnerships and open enrollment courses endorsed by the American
Council on Education.

About Sova
Sova is a mission-driven organization focused on promoting equitable upward mobility for more
students through reform of higher education and workforce development. Sova’s work is based on
the conviction that sustainable, scalable, high-quality innovation in higher education and workforce
development must be designed and implemented with rigorous attention to the human dimensions
of change. Sova’s core services are focused on adaptive change leadership, strategic communications and will-building, program strategy and implementation support.
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